At eleven she wants tO be a herpetologist. We
ask her why. “Because I like snakes better than
boys.” “You believe that a snake is 3 better
companion than a boy?” “On no,” she says.
“After a snake comes a lizard, then a tortoise,
then a gila monster, and then comes bOYS
maybe.” [Art Linkletter]
]

He enjoys the psalm:

The Ford is my auto, 1 shall not want.

It maketh me lie down in mud puddles,

It destroyeth my soul. It leadeth me

Into the path of ridicule for its name sake.

o

At twelve she has a party for eight girls and
four boys. She orders forty-three hot dogs and
fve dozen bottles of Coke. Although the music
is on, no one dances except a couple of girls.
Then one girl runs ound the block, and four
boys follow her. They come back and drink one
dozen bottles of Coke. Then the one girl runs
round the block, and this time everyone follows
her. They come back and drink two dozen bot-

tles of Coke, breaking three bottles. [Margaret
Mead]

She stretches out her arms stifly and demands
to know who put the concrete in her deodorant.

-
~ p
* -

By "’ . ‘» 3 l‘ “ggv?"a'.
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ical instruments and how t.o b :;?t::)rrk. |
and m.usclfa weaving, carving, SEWIng, andlnf\c  aositated
bOOkbl’n lr;%,is eriod they ar€ able to sit stx\. or accomp“Sh
Durmg lic and they have the dextenty to ac Ys can
1t)lerelsocdsta:lisw%rin’gers that can manéigc Igitsblfcrsh:rc\];en- and
: 1 ' : ~ and nec .
The important thing about children from eight or nine on. certainly be thte? Wlt}}\‘u;hgl: l;or a real job and money-€arn-
ward is that they want access to skill and technique. Prior | t\velve—yffar,_fﬂ.ds Orrtﬁn cefer visits to real wharves, factoncs,
to this they have been very happy with fantasy. They have §  ing possibilitics. : ?" I;he y want you to take them camping,
taken their own dreams with them to school, and they werc | and newspaper b a{-l . rour. In all of these activities children
pleased to have the teacher wrap them up in legends and nding, or On 2 CY‘{&“gce al;nays, but they want their play to
folktales. Up until the fourth grade teachers can often get need hd’P and guican retend. .
their group to work hard on a task that is totally imaginary. * be “rea}’ rath.e F— 1 need for new skills should be Sﬁltls'
For example, children can pretend that the classroom is a 1 While their very rea loited. 1f we reduce skills to routines
city, with one corner a shop and another corner the post §  fied, it must not be e}f(gr children’s imagination and playful-
office. They can build a make-believe monetary system, and and allow no scope ‘rives and creativity again yearns for
| some children can be make-believe accountants and some can ness, wben adolesc.elrl\;ea je been no continuity. |
| be mailmen. Everyone can write letters to everyone and expression, there Wi hasis here will be on means of .contmu-
deliver them through the make-believe post ofhice. The arith- Much Qf. our Cfi\P t the same time satisfying skﬂ.ls.. T.he
metical genius can be the banker and issue credit. \ ing creativity whi eﬂfe most important form of se\f-dxsc;plxne
Classroom make-believe of this sort can carry most of the unitv of the two 1S dence of this is the finding of

children can get. The best ev
one researcher that although mos t
self-control, they have lost access tO

t normal adults have much
their feeling life. Con-
ss to their feelings but

curriculum if the teacher has the heart for it. The wise
teacher, however, usually knows that each such world-fantasy
cannot be expected to last more than a month or so. Schools

' rsons have acce

follow “seasons” just as games do. Next the teacher can con- versely, disturbed I;\et-sts unlike either normal or abnormal
vert the whole room into 2 publishing enterprise, and a have lost contro\.tro;alnd»ha\e ocess to their feelings. .
month later into the mint, and after that into a ship at sea. people, both con ‘ to the view that a better way to think of
The romance of early childhood becomes the romance of the This lends support t0 h self-discipline is after the manner
world in the second to fourth grades. bringing up children :lc‘}txooslzd in the arts, rather than the

But romance is followed by industry, application, and of a person who ‘Sth ds. Tn the arts we first allow much free
sobriety in most places where it is found, and childhood js | earlier, .accep.tcd med. oin.a preliminary way. Then, when chil-
no exception. What today we love, tomorrow we seek to con- | expression with mi’ lattached to the medium, we increasingly
trol. This age then is a period of technique. Children are dren are thm%“g,}gﬁ’ :kil\ There follow the long rigors of per-
generally less spontaneously creative during this age period introduce techm ‘that e denied to most children because we
than they were earlier. They are often more interested in how sonal application how to handle the preliminary period of

to do things. They are interested in learning how to use tools ‘ have not known
y
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romance for them. A home or school that followed the caree;,

of an artist as its model of growth might do much better thanll
we have so far managed. ¥

The model of growth that we sometimes follow is that of
the Australian aboriginal initiation rite, where the old punish'
the young to keep them in their rightful place. Most often it
1s a watered-down version of the army or the church; in these.
disciplines it is the good of the organizations and the purposes
they serve that are at stake. In the arts it is the expressive
uniqueness of the individual that is at stake, which is why
this chapter has been called “Competence with Caring”
Parents can contribute to children’s skills and help keep their
trust in the authenticity of their own feelings by trying to
enjoin their playfulness with the arts.

GAMES AND OTHER THINGS TO DO

Dreams

In their night dreams children become somewhat more
active as a character. They are less often the victim. They
might not yet be the victor, but often they will get help from
others. There are fewer threatening monsters and more chil-
dren in their dreams. More adults represent authority figures
rather than monsters. The children sometimes cooperate to-
gether. The dreamers are concerned with their skill and their
adequacy and whether a job was well done or not. Interest-
ingly, the dreams of disturbed children show much less men-
tion of other children and of authority figures but still show
more of the terror of the five-year-old.

If you have not yet told your children how the Malaysian
group handles their dreams, now is the time. By and large,
however, unless dream telling and playfulness about dreams

have become a way of life in your family, children will not

often sponta

' ing need for
jncreasing D
ing and adult concerm, usually

. e
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ms during this age period. 'I\;\.\e{:-
for independence o.f gdu\t thin ‘
leads to a less willing commt
ontinued discussing
r, then the
f playful-

\

neously tell drea
privacy,

If you have ¢
about them, howeve

n occasional center O

nication of intimate things.

dreams and being creative
dreams will continue to be a
ness. |

Perhaps the most jmportan

with listening to the feeling 10 g
If you are welcomed to s y gy
S or even ask, afterward, wha

R feermghaving caid all this, we have to recall our

felt like. OF coutse, : s a child brings a dream to
carlier statement—that somet a4 needs relief. In that

' use he tive. “Re-
you simply beca ine rather than provoca
Case, you"mus “it is only a dream. { am here. The h .
member, " yOU S, dream. But the dayhime

in the ;
s still here. You fecl that %4 a1 feel stronger in the

t time you W |
%032“? nﬁf:ﬁ:fgerng: fight harder.” Let your message of re
ream.

' n a dream one
assurance be carried over as @ VIEW that even 1

can fight back. T
The question ‘wha . |
crcativ;1 work with children Or with

feel like?"”
Most of our everyda
did something look like ot

t thing to say here has to do

2 dream rather than to 1ts con-
¢ children’s dreams,

. . 1
id | ke?” is a key question Eo.r al
e ourselves. “What did 1t

' king what
1d is geared rather to as
e wha% did someone say, or what

. - d

hat it felt like. We ten
‘ “We tend not 0 ask W : A it
- ytou leaTYes I know that's what he said, but wg?tsd‘\:}i;h
nOtkeo SZ');, feel?’” Vet constantly In o’}u relations ?\)'ust N
t;\&ersywe «}xnow’ one thing but “feel” another, and ) \

fore, of our own creativity.
A dinner table game i
“What did they look like an

be
hich players take turns can
wd :vhaf did they feel like? They
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es . '
looked like this, but they felt like that, with appropnate In OnE Oﬁ-osraﬁc\;“{d finds 2 wallet with money 11 1\ :n .
mimicry; for examples, “He looked like a stuffed shirt, but he il cene ¥ .1c an comes On tage and demands tha; 1 chi
telt like a zilch.,” The same duality can be asked of a¥ then pO\‘ceTJ qntil about the age of eight years, e for
dream. “What happened and what did it feel like?” Usually ’ handed over: VP dle this latter <cene. 1t was 100 exciting
however, dreams ar¢ morc of one piece, SO the question mz;y dren CQ\\;\’?‘ “stt\?: ;o\?ceman deman d the wallet, they :\v(s):e
be unnecessary. The things that happen in the dream are pic- et Cet and change quickly into a gAME b dciz;n them’

cease t0 2 1 screaming with the policeman er
and sCt were able tO

rures of the feclings we have anyway; they mirror Our feel-
ings. Perhaps that is why we need them. We do not get to

picture our more basic feelings in other areas of our existence. -

Improvisation

Up to this point in our improvisations with young children

we have made believe that we were moving in some way, I¢
lating to an imaginary object, being an imaginary character
doing routine things, and creating an imaginary situation. We
have also played fantadsy characters, characters with feelings,

and exaggerated characters in some brief plot.
At this age the big step for children is to interact with

others in dramatic activity. Up until this point children have

interacted in their own group play, whether it was informal
play or more-formal games. They have interacted also In
ivals) and have

group performances at home (circuses, carni
learned performances at school (history plays and the like).
Past relationships with others have been diffuse and more like

play than like characterizations.
[f we have been working with improvisation, W€ have en-
couraged children to do things one-by-onc, because this aids

them in their concentration and allows them to develop 2

better focus on their own characterizations Of imaginary

actions. The presence Of other children makes improvising

very difficult for children up until about eight years. Other

children infect them SO strongly that they find it difficult to
keep their characterizations in mind.
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that they have with ob-
nd to be un-

Com
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ments what they ar;: do‘o characters showing by their mové o jective things. Thus,
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ation (a kitchen) 'T]'hesé e ;3rrymg a weight) or to a sitw the audience 15 O
irnt e b acte;i o \:irt; t te first and preliminary steps celation tO the wagon
children can handle thi o .WOTdS, .and even younger §  camed. This focus keeps 11

e this level of interactive complexity, just'§  notin other thin |

as th :
Bu(t:y v::l?:t }13:(32 SPiakm%1 through puppets or telephones
pe to achieve from now on 1 T
more complex. We want to see is something;
them act |
h - : out characters who
wz\:t ffghsr:eges ?}?d wgo are in conflict with each other. We §  them.
imaginary Cnvir::rln 0 fzntasy characters interacting in an | One finds this confiict between th
ting together the elgt' lthough.m general we are just put- 1 art form to motivate children for educational purposes and
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" they like teaching to begin with the

with 1 : :
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the children have and is a livi '
ving reality to them. “Plays”
: . “Plays
should be constructed around these feelings. This is onen free expressive forms, '
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se programs are well
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a preliminary one. Depending on the group, the desire fos§
such expression lasts a few weeks or a few months. The more §
disturbed or repressed the children, the longer the need ford
this initial period of using the materials in a highly personzi :
and nontechnical way. In summer camps for disturbed chil-3
dren, for example, for months finger painting has to be body:
painting with paints and body smearing with clay before
they are ready to attempt finger painting as an art form.
In drama at our preadolescent age level there is often a
gross acting out of excretory functions and of violence in the®
earlier stages. This occurs because such feclings have never |
been on stage before. It happens because “rationality” has

been restricted to reading and arithmetic and how to behave ‘§

Children have been taught how to control feelings but never ¢
how to express them with control. They have not been taught
how to be rational with feclings. One young dramatics |
teacher we know uses the technique of having children go on |
stage and act out “their secret,” which everyone else has to
guess. The secrets chosen to be acted out by the group were
“Don’t bother me,” “Failing a test in school,” “Fuck,”

“Wanting to be a ballerina,” “My name,” “My shoes are on

the wrong feet,” “I have grown a moustache,” and “I have a
jar of candy hidden on stage.”

If, however, children’s feelings are freely allowed into their
play activities, so that the children learn to handle them
rationally, then explosive use of the art forms tends to be
minimal. To handle feelings rationally means, in this con-
text, to know how to express them in a socially valuable way.
For example, when children have been allowed to mime their
feelings as a regular part of their play life with adults, then
when they are suddenly overwhelmed with annoyance, they
may mimic their annoyance or mimic the person annoying
them. In so doing they create laughter for themselves and for
others, and their annoyance is not then turned into unman-
ageable anger. Alternatively, they may go off and wnte a

limenick Or something el

fecling.

express anger direc

p
L.

' ' 01
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eople should not sometimes
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] people inhibit their exPIessio
?(? r::ng tc? believe this that m the past the no.rm.alk.r&pa?esi
to children who handled their frustration by mimicking tr :
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ized” ! S€.
“civilized” character of their respon | |
theFor most children in most places arth b§g1{1s E'Snm;: ziirue]sd
| ' es into technical SKIL
sion but after a time mOVes it . e oo
' it is not just because cl
be emphasized, however, that 1 .
have bpeen overcontrolled or because they are dlsturbe;l.l:lhat
art forms must begin with these resources 1m the chi ;en
themselves. 1f this is not done€, as children grow oldgr tley
get more intelligent bout art forms, but they do not develop

hicher levels of aesthetic response. .
an‘i'n ‘Engiher study of our own W€ found that younger chil-

dren of seven years, although not very commumcan?dm lt(‘tlxer
content of their paintings, used more color than cid O el
children of eleven years, in their storics they used more-nove
characters, and in their improvisation they were more 1n-
volved in the acting. They seemed to a set of judges tgdput
more feeling into their characterizations. ‘The oldgr c\;lm r‘;n
of eleven years or SO Were much clearer a.nd. more intelligible
in what they did in all these media—painting, story writing,
and drama—but they were relatively lifeless. As .th.ey grew
older, they seemed to learn how to be more intelligible, but
a e of being less eXpressive. rSiafiy :
tg’lﬁilsmgc:in in ir%telligib?lity but not in sens.1t1v1ty 1S rl\ot
something that can be easily overcome. Ours is overwhe m-f
ingly an information culture. We double the total sum O :

knowledge every few years. Our political and scientific leaders

We are not Sug
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require enormous amounts of information even to begin to

Y
"

make sensible decisions about the extremely complex matters §

that face them. It is very hard for even those who arc in art; §
education not to find themselves spending much of their time
making decisions about how to think about the arts rather 7 .
than about artistic quality as such. Thus, it is not surprising
that too early a grasping of the technical stage of an art form
by children is likely to lead to expertness that has no depth in
fecling, in which there is competence but not great caring
The whole thrust of our culture is toward the informed
rather than the “sensible” mind.

Although nobody knows how long children should stay in |

the most personal and most expressive uses of an art form, it -
scems wise to argue that they should not be pushed out of
them and into technicalities too early. Perhaps we can clarify
our position this way. By the age of nine and ten years if 1m-
provisation has proceeded as advocated earlier, children will
be able to handle some acting with others around conflicts
and with some sense of plot. From here on there are a series
of three stages, which you can have in mind, as the drama-
tization proceeds. The first two are quite personal; the third 1s
the technical stage.

In the realistic stage improvisation is seen as a mirror of
society. Up until about eight years of age children, when
asked to “think” about art, pretty much sce it in this way.
The art is a picture of the way things are, whether they are
talking about a painting or a dramatization. But there are two
levels to this realism. The first level, which we have already
dealt with, has them acting out the everyday lives of those
about them (“This is the way we wash the clothes”). By
the age of nine or ten we are ready for the second level, hav-
ing them act out their own feelings. -

This second level is where the psychodrama enters in, and
so we have them act out such gross matters as an argument
hetween cihlinoe aver which narents love each child most, a

bl B3
,
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gethEd f]orm are endless. In some ways there is sufhicien
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erial here for the rest of your | |
; f;‘; the moralistic stage, the second stage in developing our

appreciation of art, lies the notion that .the play or t‘r:;,npxctt:rict
has 2 message. Here we believe there 15 som}c\a mc-':zlx\/I ang o
over and beyond what 18 simply to be seen Nti ere. (hﬂtsynever
dren see art this way by ten yearns of age. Many ? g4
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of these morality tales are fairy tales. 1f adequately dre 3
up, thf:y are still acceptable. The “virtues” of Cindgrclla A
the wickedness of the sisters can be exaggerated and 1: o
upon with great delight from mine onward. .
At the prior stage of aesthetic development what we ga'm'
was the projection of personal feeling on stage. Children wert
able to represent themselves in action, €ven if in fairly gros |
form. What we get at this stage is the projection of self intg
character. By playing an exaggerated and wicked stepmoth -
tl.xc child .explores the nature of characterization. This 1 th "
time of life for being a ham on stage. Culturally we have
beeg so inhibited about the inappropriateness of “acting
out”” behavior that we have tended to stop children from thi
sort.of.overacting. But in a sense this 1s the most importanf
preliminary form for ynderstanding character. Just as oné .
often r.nust throw oneself totally ‘nto a sport before one
1.cams 1ts mor€ subtle maneuvers, S0 one must throw oneself'
into character in 2 similar fashion. This 1S the age where
the Keystone Cops, the great comedians of action (Haro\d
Lloyd, the Three Stooges, Abbott .nd Costello) and a hun
dred cartoon characters represent what character is all about
In the stage of technique we come to the truth argued by
those who believe that improvisation should be acting not
psychodrama. But, as we have argued, what they wil’l get

if they start here is shallow if intelligible performances. Ths
a'pproach.ls often advocated by those who have this profes
sional point of view because they tend to deal only with vol- |

unteers OF wit’h students of acting ‘ather than with the gew
eral run of children. The children they deal with have talent,

and talent has a capacity to skip the stages that the rest of |

us must labor through.
The great modern device for developing technique is the

ater gam ' ! '
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through the age of twelve years. There are at least two mgr
stages that we know of, thanks to the work of our studentB
Cornelia Brunner, but these usually occur in adolescence and §
then only for those who gain some sophistication in their z4 §
form. The first, stage four, is art as feeling. This is when th '
children begin themselves to sec their use of realism, message,
or technique as a way of conveying feeling. Here they see any?“f
art form as the use of the media for personal expression.

A final stage, art as empathy, involves children’s knowing
what the author was trying to communicate and the way in
which the author did it. Here the emphasis is on conveying ot
appreciating the feeling that the author had in mind through
the techniques that were used. It is important to know that
such higher levels exist, because there are occasionally chil-
dren of eleven or twelve years who reach forward to such
levels. It is also important to realize that these stages aic
cumulative. There is always some sense in which the realistic,
moralistic, technical, feeling, or empathic responses to an art

form are relevant.

Creative Writing

For some children it is much easicr to express their feelings
through writing than through acting. Not all forms of ex-
pression are equally available to all children. Thus, while
some might be acting out the scene of an accident, others
can be “reporting” it. Some may want to act the play, others
may prefer to write it up and edit it, some may want to illus-
trate it, and still others may try to add verse, song, or musical
accompaniment.

The stories that children make up during childhood, like
their art, go through a series of levels which provide us with ‘

an important way of understanding where they are. x
v

At level 1 (56 years) the youngest children tell stories in

which monsters t

sense of tern
it Here1s an example:
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' there 1s a
ccidents happen, and
e thing is done about

‘ble things going on. But no

Once upon a time there was 2 g{antzs’ }Toni)tlf;h\iynhz;
he was asleep his Mommy came it he wd‘nne, up
because she wanted to tell him that 11 i
ceadv. The giant ate the first bowl of ccr?; i
he ate ten more. He got SO fat that he blew up

whole house.
s begin to respond

X he story character :
At level 2 (7-8 years) t’Ifzhev rg,al] for help, they hide, they

t or trouble.
:zntllfw;};reti‘ne; rlaugh At the devil. But they do not really do
much for themselves. Fo

This is a story about an alley cat. He workefdlfor :;:g
ing by digging ditches. He was a very play u1 d.ca -
liked to play tricks on the keeper of the building. =
liked to look at the globe of the car.tl.x bcczpseO
liked to dream about taking 2 long sailing trip. Une

to find himself on a sailing trp
in the Caribbean with

ling ship in the ocean that ' |
%;ngat l;)ughed when he saw the devil. He did not

fear him because he knew he could bite him. The

Ve i ] and found ink and drank 1it.
e e s sitting at a desk. The cat

d into a dress . :
Then he tumned n his and rubbed his magic

shut his eyes when he saw t .
ri:g. He Kzokc up and found he was having a dream

and it was all done.

r example:

ry characters begin to be
er or threat. They safe-

At level 3 (9—10 years) the sto
f they do not finally re-

successful in reacting to the dang
guard themselves effectively even 1




How to Play with Your Children

z?;(r)lvlc; the danger. PerhaPs more importantly the storytellg §
e ove up al}d down in the story, exhibiting both dcfea ]
victory as in the adventures of Harold Hoot the Owii§

There are threc episodes.

oL Mr Hoot and the Married Lady
One night Mr Hoot was sitting in his house thinkin
xvhy he never had any fun. He said to hirnselfg
Maybe I.m too shy”” So he said to himself again that
he was going to go out and get into mischief. He got
gg his coat and put on his contact lenses and he was
There be was strolling from bar to bar. At his fifth
bar, be dicided to have a drink. He pounded on the
table ar?cfl said two martinis on the rocks. While he
was waiting for his two drinks, he took off his shoes
and socks and picked his feet. Then he got his drinks
an.d chug-a-lugged them down the hatch. After his
drinks, he saw a beautiful lady in the corner of the
bar. So he went over to her and said “Can I buy you
ghdr:lnk..’t’hS};le replied “No thank you. I'm not }f,in'
ished with this one.” Th d
sit down and we will talk’(':.rl B P AL
A big guy walking out of the mens room came over
to Mr. Hoot and said “Are you fooling around with
my wife?” How dare you” and picked Mr Hoot up
fmd threw him on the ground. The moral of the story
is—you can’t tell a married lady from a single lady.

2. Mr Hoot and the Stewardess
Once Mr Hoot was sitting in the bar with his friend
Bobby the Baboon. They were discussing going to

Hollywood. Mr Hoot said to Bobb
y lets go next
week. So they made all the arrangements ang before

they knew it they were on the airplane going to

Hollywood. While they wer€

Hoot saw this very atrac
called her over and said
said ‘‘Laura Sinch,
He said. Then he said,
working for the airlines.
and seven months. Then the
where they lived and oth
little baboon said, “Hey

Jady and le

Then Harold got
baboon.” Then Bobby said,

on my kind “How dare you.

this Harold replied. Then
“Shut up you OVergrow

started going at it. They
suitcases at each other

Then Harold gave him 2 g00
f that adventure.

that was the end O

In level 4 (11-12 years) W€
fairy tale ending. The hero
the bad guy but takes over

more threat.
It seems that all children n

serics as this between the ages
are free to do so. They un
even if they cannot reach
very important for them
nue also. When a scho
dren tell stories in this

stories. They can be T€gT
or progressive 1n them (Mr

end up with a rosy ending as
the story of Mr Hoot:

the
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Hve stewar
“Hi what’s your nam

» twhats yours' ?
“How long have you been

» She replied, “Two years

er things I
would you stop 1

t her do what she’s supposed to
mad and said “Shut up you little

were thr
and cursing at each

wins

doubtedly do it in th
for it in their stories.
to have this other storytelling ave-
ol system 1S free enou
way they can also grow
essive in them (

20Q

on the airplane, Mr

dess. So Mr. Hoot
e?’”’ She

“Harold Hoot,

y started talking about
ke that. Then a
it with the

be doing.”

“Hey are you sounding
» Oh Bobby but out of

n owl” Then they really

owing pillows and
other.

d sock in the face and

et the conventional hero or
out and not only beats out
d there can be no

5
kingdom an

ormally go through some such

of five and twelve years if they
eir daydreams

It is probably

oh to let chil-
through their
Mr Hoot, episode 1)

Hoot episode 2), and they can
.1, the following final episode 11
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As a child does not normally become aware of himself as a
self (“I am me!”) until about nine or ten years, stories like

play

of the ways of being a self. We can tell something of a child’s | The big sh
flexibility by his flexibility in these stories. Is he flexible in 10ds to this one a
them, or does he always tell rather routine stereotyped tales? |
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3 500t Bels marmied T most schools the teaching of stories 1S SO stereotypcq Shat
Once II.arold was sitting in a restaurant at a table | “e om0t ansWer this question. Teachers show the children
all ]by himself. Then he noticed there was a female  § ?ust how to compose 3 story and expect the{n to ;opy tse;
owl sitting down by herself. Mischievously he : tories are no longer @ P ace Where
y he walked models. As 2 result § > o longer a place Ess

children can play, which means they ar

very personal growth.

T K P S

over and.asked her what her name was. She said,
Mary Gline” Then Harold thought for a moment

and said, “Are you the girl that broke her wing when !-“ writing 18 o

you were nine years old?” Then she said, “%’Vhat's E Qexl}]‘:f:hsﬁgfﬁémdua“%’ building a narrati\'c. plot n his head
your name and how did you know about my wing?” The first stories are simple actions Of climaxes. The final
“Well said Harold I knew about your wing because | ones have characters and plot. Probably each child has to
your name sounded very familiar so I thought back build such soap operas .1 his head, before he can really grasp
to my childhood and remembered that a girl named % them in the films and television as they ar€ presented {0 him.
Mary broke her wing, and my name is Harold Hoot” r Usually children qnder nine and ten do not retell a Very
Then she said “You were the kid they called Hoot coherent tale after they have seen or heard it. Our argEm\ent
the Toot “Oh yeh Harold replied, “I forgot about : would be that they cannot do this because they haven’'t con-
that.” Then they started to talk about their child- | structed the counterpart . their own heads. Playfulness
hood and ate dinner together. allows the growth of these internal soap operas.

After that night they went out to dinner, to movies Of course, it is MOIE serious than that. The internal nar-
and did lots of other things like that. After about a rative also allows the understanding of legend and mythology
year they told their parents they were going to get and all the patriotic stories which we try 1O tell them.
married. Their parents agreed and they had a wed- When we talk about children being able to tell .apd there-
ding. They had the most beautiful wedding you . forc understand stories WC ar¢ talking about the ongin Ot gen-
could imagine. For their honcymoon they went to esis of mythology. T children’s stories as in the‘ myths of the
Niagara Falls. Then after that they settled down world. the heroes come 10 2 fate that can be \udged by the

’ It is no small insult, we believe, when

same four levels above. ! . Ao
parents Or teachers interfere with the maximum HexXi

growth of this internal narrative, on the grounds .t}}at they are
teaching sentences OI paragraphs. On such anxal grounds
we make it difficult for children to develop their OWD capacity
for myth making, which is what writing stories, novels, and

are one of the ways in which he tries out who he 1s; one - plays is all about. |
fts that occur in verse trom the carlier age Per-
ne children

re as follows. Up until about n
' ~ more often

in a nice house in poughkeepsie and had to boys
named Bobby and Peter. Last and not Jeast—Tlived

happily ever after.

are very much affected by s
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than they respond to sense. This is why they are inclined ty
see pogtry’ only as a matter of rhyme or to like th s
sounding”’ nonsensc rhymes of childhood: T
Hibberty, Bibberty, I Saliberty "
Pompalary Jig, |
Every man who has no hair,
Ought to wear a wig.

Ifdi_s saig that .thc four-year-old John Keats went about pm.i
\L.igg rhymes in response to anything said to him. Youngerf'
C lf ren also have a shorter memory span and consequeutl\;i~
cpre e;. shorter llcngths to their verses. The following is an oldi |
ounting-out rhyme used by eight-year- ‘

Sl hich pogi: y eight-vear-olds that is for them

First grade, baby,
Second grade, tot,
Third grade, angel,
Fourth grade, snot.

It is not hard to remember the following verses:

There was an old woman

And her name was Pat,
And when she died,
She did like that.

Pig snout
Walk out.

lJ:xnothcr childish ff:aturc of verse is the use of a series of num-
ers or letters, which children already know well and can use

as a mem '
ory device to handle a larger amount of information;

thus, -
ot “Ten little,

is habitual. Thus,
ued” and asked to tell you
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v's the initial of my «weetheart? A. B. C. D. .. by
nine little, eight little indians. . . .

thinking also tends not to be as systematic as it
for example, if they arc given the word
what it makes them think of next,
obably be “apple” (as 1n
' (as in red rose). Older children of ten
d with another color, such as “‘green,”
tself. Older children thus give you a

classification of the word you have given them, whereas
younger children give you a response to which they have

become accustomed. One :dea leads by association to another:

Children’s

the next word they give you will pr

red apple) Of “rose’
are as hikely to respon
or with the word “color 1

I went downtown
To see Mrs. Brown.
She gave me a nickel
To buy a pickle.
The pickle was sour,
She gave me a flower.
The flower was dead,
She gave me 2 thread.
The thread was thin,
She gave me a pin.
The pin was sharp,
She gave me a harp.
The harp began to sing

Minnie and a minnie and ha, ha, ha.

e age of eight onward children become

between meaning rather than
dles of the last chapter and the
ed (‘1 come before you to
e a joke out of changing

f age the types or rhyme
to children.

~ Increasingly from th
interested in the relationships
those between sounds. The 1id
verse with which that chapter end
stand behind you . . .") both mak

meanings. Usually by eleven years ©
that we have listed above ar€ of little interest

|

e
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They seem too babyish to them. Where simple rhymes ocenr,
they begin to feature social commentary and violations ¢ §
moral decor, such as obscenities: 1

Game Simulation
ime of great enthusiasm

that has been fully seized upon 1n

years. 1n The Study of Games W€
of games for teaching

Nine through twelve years is a &

for games, an enthusiasm
education only 1n recent

bt
1
B

Violets are blue

And I turned red haye written extensively a\?out the use 1d in the eighteenth
As soon as [ saw you p\uposes first by the arm}es of the \\tor gt Century.z It
Nude in bed tury and then Dy business education

: century ¢ much through games 25

1dren can learn 2

ways, and they have a much

i i ~ appears that ch .
Jesus loves me, this T know ‘§ they learn In more-ordinary
For the bible t’clls me | 3 higher motivation when doing SO : ble game cur-
. ! As a result of this, there are NOwW InnumMerd e game Cu
| ttempt to get their chil

I am Jesus little lamb
TR d teachers a
foula in which patents b .« and so forth through games.

My bloody oath I am. R . ey acithmiet
| ren reading, ,
& A good exa%np\e is the recent book by J. H. Humphrey a“i
From a creative point of view children at this time prefer 0§  pgrothy D. Sullivan called Teaching Slow [earners throug

invest themselves in prose poems rather than in rh ing ' 3 There are also many companies that maﬂfet
ymillei®  Active Games. teach everything

verses. Thus, although we might advocate sounding and? game simulations. These are attempts O
rhyming madnesses, alliterations, and the like for younger B  tom economics to history through a game. Usually game
children, we now focus attention on what is to be said. Ar- ¢ lations. unlike real games, ate good for only a few les-
ranging a series of thoughts in order is sometimes a more g which all the tricks have been learned and one
profitable approach to verse at eleven years than is thinking 1 mus,t ove on to another gamelike lesson.* | ,
terms of poetic structure. | What all this means is that our old attitudes about games
The same focus is important in story writing. We should being trivial and of no account Wwer€ apparently wron.gf.
emphasize what children care about, and all the remarks Throughout human history different cultures have used dif-
made above about improvisations and art apply again here. ferent games to teach what had to be known. Games WeIC
Sometimes story writing can be prompted when children the first schools. Games of strategy (check.ers, cbess) arose
write a “novel.” To make their own first book 1s exciting to in human history with the rise of systematc social-class c\xs-i
the fifth graders, particularly if they can make drawings and tinctions and the rise of warnor classes. They were ways O
| cartoons to go with it. Making up stories orally always helps. | ,
| This can beg around the dinnger I:able, in theycar, o}rl In tlime | *Ehiot Avedon 1nd Brian Sutton-Smith, The Study of Games (New York:
" s —— o —— off. Others have to PiCk gL the ]O‘Y\]Wl‘%‘eygustﬁ;;\'r:: 7;3\6 Dorothy D. Sullwan, Teaching Slow Learners
story where the first one leaves off. Usually they leave the hero | thrm;gh Active Games (Springfield, 1\\.:.Chax\f:s o Thgmrm;.J 19-703&\@1 <« oub-
in dire straits, and some fancy extrication is necessary for the |  There is even a newspaper called Simulation Gaming e,
| lished at Stanford University.

following person.
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Ing strategic thinkin |
diplomats and military mei ix(: abeglnners and for keepig§  Naturally, the most interesting constructions are of Mo-
state of preparation gl ’.opolytYPé games, where the game can be converted to quite
fun making the boards,

- diffierent uses and children can have
| e expert, Bernard de Koven,

* .nd the like. For example, one gam
d be renamed Treaty and

has suggested that Monopoly coul
ctand for two countries negotiating for peace. Then the

We are not goin 0 ]

children. There 3

: re too m

elsewhere. Perhaps we sh 2:1}3 and they are well documentg wiitten to include “Your ambassador has a cold. Go back
say that just as there are waf three spaces.” The playing pieces become doves and hawks.

sonality diffe :

i ]itlzle » b;e;};c;sf,uiow.t:]here are differences in the way piufg Dollars become bombs.

parents who went to b 1 chxldrcp, which means that not Ji§ ; ‘ is or that but to play the

2s not all will v e playfpl will want to play games, jus '
These are ‘us: 32;0 tmprovise or to talk about dreams Y

i o ¢ ust diferent media that wil be used by differen

i fo; ome parents do all their play through witty.

We had t5 oo te’]‘f_mplc, and that is it; that is all they do

S peed pthl:t ;a ;131 c(;uzv };lclgz l;)ecauseil n a book on p]}ay l’:

€ ort ' .
Games are only one of the ways in \vhiiioxﬁeol;}ll:ygjtr etoml))tcf‘

hunting and gathering.®

game a lot and then have a play

changes vou would like and why you would introduce them.

In this way you become your Own game simulators. 1t seems

advisable to begin this with one of the well-known race games
¢ competing to see who gets to 2

like Monopoly (the players ar
certain goal first). With experience, however, 1t becomes pos-
of the other

sible to make a comparative survey of some
of their techniques. To what

favorite games with a discussion
extent are they different? How do Ludo or Chutes and Lad-
7 What are the combina-

glzla)};frtg xi\;]ith cach other. Like all the other ways people can be
ames | 1
- Just as they can elsewhere. Some playful ders differ from checkers or ches
& tons of pure chance, shrewd guessing, and strategy (we de-
sion making)?

pcgp]c find games boring|
ames are :
usually fun for children, even if they are not . fine strategy as rational dec

This playful game simulation is of incredible promise be-

our ¢ -
z’his agl::pifo fittz.nAl])mCZSt anything can be made acceptable at-
¢ turned into a game. Note that in this §  Ccause the games are models of almost everything we do In
human life; for example, an examination of the games with

res hi ,

tlle};rcctt()];l:;]:ggnf; rtc;ler:nce for games lasts longer than does §

years. Games are at 2 ?xizs}zl’ :;lll(lc}; 1tends to fade around ten sophisticated eleven- and twelve-year-olds takes you into so-

A particularly “playful” usepof thz'l cast through fifteen years. cial science and politics. WF: have argued that games are

your children construct them Ils n]lz.lma for games is to have models of power in human history and that they are ways of

for technical craft competen: n this way the parallel urge teaching the techniques of power to those who play them.”

themselves both get sco 5 ncy and interest in the games In the simple abstract of games people could learn these
BN P techniques without thg dangers .that. usua\\g{ ensue if they

fnd inie det;,';: ?nlso::tcl;cstid in this kind of anthropological material will tried out their power in 2 real situation. Without a know!-

°0% The Folkgames of Children (Austin, Tex. 6 See, for example, Sutton-Smith, B.,and Rosenberg, B.S., The Sibling (New

York. Holt, Rinchart & Winston, 1971) chap. 4.

University of Texas Press, 1973)
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uch divided opin-
rs with different
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edge of power tacti

o ctics (decepti g |
feintin . eption, decis : .
businesgs’ 3]'3Ckmal.1). how could anyoneljar;s;?s;(mg’ bribg
these th;n X pohtlcs, and even maniage? O y succeed
we do notgtse:;:nt}:f . tlo I OnCSelf. agarifstmtﬁset ¢
em explici . m ¥

of : plicitly in school
power to children themselves and t oot};xlea;e;\ée t}clle S
und, as §

have seen in prior chapters.

" lternative actl )

- who have few.
= Ths conflict 18 similar to
ics helps or hinder

t for an upper-!

the one about whether high

¢ academic Progress:
~come boy it 15 2 '
mes (ten-

More can b
: e done th
cussing what goes into t;relntlh::é (tionSt'mCting games and c& b dence ShOWwsS tha
that leads to questions about thee ;‘;}“‘: of gractica] activit Upper-mcome achievers tend to play individual g2
ys and wherefores df nis, golf, etC ) rather than team games. But for lower sOCI0-
economic team players, their grades Tise. Team games COT-
n orthodox nature to those

tmbute character formation of 2
o it. They are not of great value 1O those

who are not used t

who can take such character formation for granted.

A similar situation occurs in the T-shirt leagues of this
country. For children whose parents hav ising 1 1al

status, T-shirt leagues represent an orga

i team activity. This wa
The S ] whch their parents may
e Sandlot Sport though these leagues may
| themselves, they ar€ associated with

triving. One has

NOthing angcrs som
¢ people more th T
an whether children §  which such people are S
not mercly deplore the form.
me form of sandlot provi-
es if they con-

of thi .
footb;sll,agl\i :Il]l;t;lcc]lu]lics: sf)e]:y.mg. little league baseball or pony:

tionships. They arguc thatltl;]cltciiltcrlaveﬁy G SOtk Ehi re]a-‘{t ‘ The substitute 15 of course, 59

parents’ concern for victory. The recl:) behcome pawns in the sion. Many adults would not oppose little leagu

youngsters like checkers on a board Aac es play with the sisted of games 1n which teams Were picked out for each

. As a result there 1s not occasion on home ground and did not require too much appa-

1f adults would be willing to give their

vents, staged at

into adolescence, th
, the
y drop these games forever. This is on¢ | voluntary supervision to such 1n
regular times On local grounds, all the legitimate P
dolescence was concerned. This

human behavior with thi

b g is age group. Begin at ine with

Childrcnpiisri) Shﬁng% games, where the rgllls of ad%ienltgli ¢ : :

ing. thitnigh ti 1 e.rent.t territonies. Here the fun is ine |

ol Whatce tcz;ntones and being sent back so x:] .

exchanges, s h"er.. hen move on to the addition of str ! :
, such as in the game of Monopoly. After thsatatt}(:

is chess; in the future, the presidency?
5

r)

ucted nor ideal 1n

the kind of status for
to find a substitute,

~ T v L . - o
R

side of the picture.
Other parent
s s ar b
['hey love the ufil;zr:: t FI}"I}(:lcr C}; lldren love these sports would be served as far as pred
. ; ' O ~ &' .
organized competition. These paryents ilertive. .Such well- would not, of course, preclude competiion between areas 1n
say that without these the same townships toward the end of a season. ¢
What has to occur, however, is the making of such provi- ¥,
1dren but also for people of all ages who 1;*;,.. %

% ot s
T - ™
" ..' ’,;. > ;‘.} ) -
: .-‘ ,}-'l'?.'..#
el B
PUPLR Y (CIoye

ames thel ’
%he pare};l]etlsr) C%cirzr;twoul.d have nothing to do (nor would
ernative is just more television or more sions not only for chi
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are not linked 1 :
ed into the fairly professional streams that ber
4

to affect childre
n wh : .
need for sandlot gar:lsthfz gt;to;:to hlghhSChool. There waf  with our ambitions 1€V
mUCl over thi 7
1 as for those under ten. A healthy corzmaunnqt}forty& |
‘ Ity woug

seek to bui :
uild an informal sports organization for members 3

all
age levels rather than for just one age level. It is moe§
- 0 .

h t

bett :
i Cpfasr};grtlssorshx? of play for the young would occur, becaus §
would be proceeding with a concern for taol; |

communi
unity health rather than just the willingness of a few

charges along a quasi-professional path.

I t o ’ o
Con?pal:];sf:;,f:t P ;mczple p!ay and sports both meet and part.
i ot wellreagl ¢ group 1s one of acquaintances who krll)ow'

‘well, allowances are made (by handi : 3

a . and |
OIg]eaanczll ri]'(l“ differences. The major congcrn is 1;ap£ 13g) for_.:
particular afternoon. It may require some e]gdc?r sfﬂzf j

men or “coaches” ’
hes” to pick the teams on each occasion. The

aim of t :
Selectionhisrciflders 15 to get a drawn match by their skill at
, may just emerge from the alternating choices

of two leaders. But h
: _ : owever chosen, the aim i
skill. ) € aim
l'lll‘hxzflhomft hat match attention and intcrcstlswz:mnc]atch y
that if it zﬁg(;g;:‘ Catstr:a:] game or small sport of this kind is
w ntion, 1t rechar
art ges the batte
EhO]locglIi)caal;]t& /}:11 we kno“.' both anthropologically rz,n(c)lf tshve
il e d)’ about sports is that they reproduce the desPrés
cxhibitiou c: of. the culture in which they are played Ther:, <
o trar.ltso skill, courage, achievement, and the ]ik'e but a;l
Dlexities (‘) : ocrz:iriln:e ]c?ns.p]ayed here without the usual com:-
- ry living.
guities are gone. 4 g The usual harassments and ambi
I .
andn(:;z:ngamz we .takc out these drives and give them a quick
Self-concergég uction. We commit ourselves in a thorogghl
e way to a demonstration of our skill. We foc Y
ion totally on the limited field and get ar.l unamb.Us
1g-

| gous feedback. As a T

with 0ptimism.
many people that ¢
sacrifice this life-sustaiming va

one or the other. What 15 necess
game 1tsclf, and that the engrossm
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esult, we come up out
amped and our usual at

Games regenerate us.

of a good game
titudes retinged

hink, that underlies the constant concen of
ht to play for the

hildren should be taug

winning. To play just to win 15 to
lue that truly playful indul-,
ldom that one does either
ary is engrossment in the
ent be attached to ways of
adult years, when they

ed. The professionalization of sports In
o the middle-aged, who would have
d to a sandlot principle they could

It is this, we t
ame’s sake rather than for

ence can bring. Of course it i se

gaming that can last throughout the

are often most need

the young is no help t
been better off if introduce

continue as the years went by.

Playfulness and Creativity

be difficult to decide whether we are
ativity. That is because playful-
lated. There is experimental evi-
dren are trained to be more

Sometimes 1t may
advocating playfulness or CI¢
ness and creativity are interre

dence that shows that when chil
ult play imaginatively with them

imaginative, by having an ad

over a period of time, their scorcs on independent creativity

tests also increase.
Being playful, whic

of 1t, may not be too muc

h means doing novel things for the fun
I different from doing novel things

because you want to. Usually when we ask children to give
us unique answers (what are a1l the things you can think of

to do with a pencil?), their first responses are pretty cOnven-

tional (draw, write), but as time goes by, they get morc
unique (make a candy apple stick, balance it on my nose).
Similarly, when children explorc something, they are at first
pretty careful, and their responses arc appropriate to the
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to Play with Your Children | = L L aring

§ ompetence Wi 1
aborate imitative

()biCCt‘ ds time
’ passes, howev ' to int |
WEVCI, they begm 0 1n l'OdUCC m 3 {antas'CS w'th more€ C\

novelty. They
get more playf .
therefore, require a considirzyblil.p?r?gg g;e;hg.l ty and plgh ere capable of when younger. We have seen
abitual respomgl®  ..ar0ld DOYS engaging in elaboratc imaginative space games
W pr0pcrtics and much complex discussion, fol-
ked up from the

before the .
e T});e‘;si];yrz?me into action. In that they are qug§
iseifaire, ponses that come late in the hu g with vey fe g .
w8 Jowing VeIV of discours€ Pl |

- arious moon shots. This is not sohitary play, but 1t 15 more

f the first informal group play that we

But although they have novelty in common, creativg
, creatnigll  ¢ophisticated form O
qoticed as early as four years. Girls, in the same fashion, may
s, and teachers.

like w ' :
e n(Z)r:(,p rlf)dr:coere Pm'lPoswe and intent than is play. Ply’
ki novelty. I : - i
repetitious. Play 1s mort;:y sut‘t>;::cnti\1,)ee l?le’ b%Offhand, and bef imagine themselves as doctors lawyer
as ) . IO . s B ’
" ft?]l;iht:y willfulness as by intent. '\’Vhla)t w:Ctehs : 1]t(s hnovel Although the content of this ‘nformal play represents the
T whrf";lgb play children incidentally rol:; APPSR preoccupations that the men and women of 2 particular cul-
e {’},]e 11C1 is then available to them at a lalier t:l ce MUl ture might have, what is most important 15 that the level of
Pla ?'S ould be called upon to make creat me 1f and § ymaginative complexity in social behavior 18 ptobably greater
y provides the repertoire of novelty that IVE TCSPONSCRE than 15 that to be found anywhere clse .1, these children’s De-
} CIea ALy e havior, at least at @ level they can maintain 5pontaneous\y
without the help of elders.
Another feature of . formal play at this Hme 1is its secrecy.
This is an age when children realize they are mentally free
so that children

years of age Of
“l am me" experience-——the ex-

THE CHILD'S OWN PLAY
of adults. It is about mine
their own right, with their own

We do not think of chi “plavi
of children “playing” solitarily in this age sometimes report their first

period. But of course i :
1 .
collections, hobbies cr:ft:helr manifold model construction, : -
: , and even reading they are often ﬁ:\znce 5) iﬁ) €ing ° ;;;rsonhmtn
and their own thoughts.
ty of mine-

almost as much at
play as the : -
y were at an earlicr stage with Much of the peer activi through rwelve-year-olds
thers who share

the same feel-

blocks. The ’
‘ play is masked beneath th
construction of some sort. B R S - 15 d '
: . But duri $3.§ 15 discoverin that there are O
ing and the making the activity ir;nogftt;: ?;ﬁiii:; ic build: ings and thagt one is not alone in being a nine- Of ten-year-
In emerg old self. One way to validate oneself is through endless con-
ves. They find out what they are like

validate oneself 18

versations with other sel
scover what

ing d
g daydreams and must be reckoned as play. Not unnaturally
and what others are like.

the daydreams are of |
a potential future when the
players are Another wa
y 0

th other selves. They di

the flyers of the ai
beauty behind th;rprtli?leiazcr)g ell(flliey ;rc SutMRRng o e through endless actions Wi
0. R gl W - !
}) Olisli)’ “C’hiplay ing. With one or more é)s:nézi};g;s t;hcy . they can do and what others can do. Both the talking and the
P Crformzncgf o?aYdre?m] and reality may wind arounf] St?]r:ﬁ actions reveal the self, show that one is like others, and lead
musical 1nstr , to accept :

the record player. uments together or dancing to F\f:t%e?xfgt\z f\:}:\; tlsuwc . common that they arc mentally

free of adults, and children have to explore that new freedom
lize the new freedom physically by

: SO.
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b

having a fort or some special hideaway under the house W B
the basement, or in the woods; or they adopt one of the magl
gibberish languages that enable them to communicate ¢
cretly, even if at great length, in the presence of others, <

though they are often more concerned with the power of the ‘T

idea of secrecy rather than with its use. Parents who can occa-§

sionally contribute the rules of secret languages are useful to
have around. |

Formal Games

v " T A =~ Jm A ﬁ_
e o S o TGt -
.. 3 ¥ ; v "

In general, the concern with technique in art and crafts-
and with construction in play becomes a concern with skill
in games. The two prior stages give way in this stage to 2 i
focus on individual skill. One’s position is now maintained
in a game not by any magically given powers, as when one 15
chosen to be “It” by some counting-out rhyme; now one usu- -
ally gets and maintains one’s position only by competence.

Competition with other players, however, is still by and
large fairly indirect. Seldom does one player face up to an- {
other player alone (as in boxing and wrestling). Competition
takes place among numbers of players, each playing for him-
self or each occasionally or usually cooperating with others. -
This reduces the intensity of the contest and makes its more
difficult and dangerous aspects more easily assimilable, There §
1s also a beginning of team games, although only in the sense

of two packs or mobs contesting against each other. It is too
carly yet for specialized team games in children’s spontaneous

play.

Chasing and Escaping

In all the carlier forms of chasing and escaping we dealt
essentially with one individual against the others. Now we

be.gin to S

* pew games Of chasing 2
~ play follow

' 22
Competence with Caring 5

! f the
ee at least temporary groups forming. Some O

nd escaping that nine-

“I¢” in the center calls the
t a time. If she catches
elp her catch the

base, all players

the player who 1S
pRed o : ycross one 4

in the center and h
s across from base to ‘
' e Tunnin
are entitled to run aCross. Sh?n may ha:1 e (:;) tt(';xg“ ct::)wn" B mg
] round,

to drag him down to the § o

ﬂayt:é latter gcase she holds her 1}1]and ‘c‘)g nt;mtawcc):}tlsrre gsai}rrx b

ing out some words suc as“ One-tw e

h?fll’(i:vlggaeser one two, three.” In .kmgmg the &?;fad

olavet h%ls to be held on the ground while pattedocgrsx e :
pThe last player caught calls the next player across.

out “All over” or
player succeed in crossing, that player calgs l;t i ¥
# across, as man hen
“Pass over,” and the rest run across, y

: ' lly, the frst
caught taking their place the middle. Naturally

o
child called is usually the weakest runnct. Undgr mecllny ;hu;:;r
ent names this game is the most widespread and Ppop

f children of this age level. | | .
gan';';:re a:e also various games 1m which those who are dis

covered join the seeker 1n 1ooking for the rest o .2{:22‘?}, T\f:

person hides and, when he is discovered, he li ]discover him

seekers, one at a ime, SO that tl.xe la§t person (1) ame of this

becomes “It” next time. (Sardines 1S thehusua arrlnes in a spe-
game.) Sometimes intensity 1S addcc} to Tacse's me as the
zial way. Thus, although ball. tag is the S?m:rsg?nere tag by
chasing or tagging of the earlier age, thelp ay -+ ball. which
throwing a ball at each other, particularly a W :

means that it can hurt.

|

ce of a
see the momentary appearan
i d Rover, where 1n the middle of

team relationship, as in Re . e n . 1
the game the nugnber of players 1n the middle gpprc&zzértlaiil g
equals the number at the end bases. Here are, in eftect,

‘ ' e. Simi-
contending sides of transitory, yet organized, natur

el T I wsirive
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larly, in sardin

: dmes at one point i 5
half are still searchers. I;nng]dalgt)he players are hidden ay
\Y & g

-

with each other in 2
There Gt 1o ny more fundamental w ! 3
- insofaf?se:::z;y] role differentiation withiiy t}?;an .?3 b
one across, so that f o caugit player gets to call thml di}
Bt 1o e l?r the moment that player is the lc r:f i
this Jevel nships and leadership are thus transitsiv m* |
Another important change i a
creasin ualigcun role relationships i = i
e restg, ff?l:?ssisz t:]e individual player who c:snhl\gftlisst;}r:fil i
previous age level ob now the harassed central player, as at t;
of Red Rover or’h'lcllt is another individual who in the cours 4
left whom all the r; f and seek becomes the last individua?"‘
find. In Red Rover t; : (. P!ayers either try to catch or to; '
strongest player, wh }? player is often the best runner or theg’
ers throughout th 0 has been able to fend off the other pl ;
they gang up a aie C%urse of the game. At the end howlc)v'z.i
it bt colla% nst er and drag her to the grouné show: 1
The hiding cl?;z‘hon in that final moment of the gam\Zmg
Bk ,haveu?g, and caRturing remain in these axﬁcs
symbolic action as increased in forcefulness. There %s less
R R (s)oixzt.ed with Fhe performance (tagging)
hhol R alrlm g Sllge;;igg)’ﬁ{cal con;act in the grabbiné
three ti im on the b
— gt,l’mgeash]IC\Ioathgrs. sReak of Red Rover aasclzh(::f .t‘};]eo}tllfzg
lrnound as ; ren llt 1S often temporarily halted in the
emphasize the § sult of. thel.r outcries. Although we want to
important to nol? crt;ase in direct testing of each other, it is
S o w']? \ at this testing 1s momentary rathcr, th
With the twolb ecome the case at the next level. "
ing place betwcenastcli L i MG Hyechion ShE
and less dynamic e;p, - ba§es take on a more neutral
W licacic &t Bhe quality than in the previous age level
previous age levels the bases are in agsens(::vtchsc.

parallel. Al : r the t AME ooals of the game
I have the same aim in view but dsagirl?a?shlp; {
interrelap ¢

from some centra

moved from base
within boundaries at
say children have move

of space.
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(to hide 1n 2 safe space, to return to the
! ), at this level bases

the action taking
ed by the shift
dial or circular

:nal instruments to

them. Perhaps this 18 symboliz
laying field from a mainly r1a

to a rectangular p |
one. (At the two previous levels, the players radiated out

ound it.) The game has
action over territory

oth ends. Some would

profane definition

1 base or circled ar
¢ and safe spaces 1O

the sides and at b
d from a sacred to a

o, instead of just 3 SEries

t extends over time.

the players as they
st powerful remain-
through the middle
dences of their
on the final

More plot exists in these games als
[he plot “thickens’ s 1

. Jdeed a sense of climax among
efforts to pull down the mo
cceeded in running

s. There are more evl

nd of their ganging up

make the final
ing player who has su
on all other occasion
whispering together 2
runner.
We can sum up the differ
age five through twelve as foll

ent uses of time in games from
ows. Time in the games of five-

and six-year-olds 1s largely episodic. Each piece of the game
succeeds each other, as in games of tag, without any larger
organization. The game can break off at the end of any piece

with no consequences. We can call this episodic time. In
novels we call it picaresque: OnNC thing leads to another; a
series of events are chained together, but there is no larger

plot.
In the games of seven- and eight-year-olds, however, we
begin to sce a joining of the episodes into a larger structure.
kick the can the player

In the game of ringolevio, release, Of
he players oné after the other

who is “It” must capture all t
until they are all accumulated in the base: then and only then
over. This is also tru€ of

can we say that phase of the game 1 .
ring games, such as «The Farmer in the Dell.” The episodes
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.- ~ o . . evc -
are strung tc?gether, and although similar in nature, they a; § ed In this way everyonc gets e:xpene.nﬁc ot do:;%et e?n
up cumulatively to the final phase, when everyox;e Pi.nch _ ihing. Later in adolescence sufficient di e:renccsd wengwith-
;he cheese. We can call this cumulative time. Seven-year.(,] ( * the skall of the players, and games may not procee

ave a more complex sense of play time than d 1 ing for the specialists. '
r o five- ear-olds out a\lowmg P : . es
!’here are folktales that also have this cumulative gha,acis'f’. . The subsequent history of chasing gnd escapmg‘ mbga(:\sxor
like “Henny Penny.” g | s to be found m baseball players’ Tunming around the Das
i : for a touchdown pursued by the

By nine and ten P  conant] :
, years of age we have added, at least § football players runming , : )
momentarily, climax time. In the game of Red Rover theri §  opposition. [t is surprising that this theme in human relation

are m9mcnts when everyone is after the strongest player. This ~ shaps, which we saw begin Of‘c‘Sided‘Y aF the clnd o th;ﬁ;\itr

is a climax. This is even more true of king of the castle .when ’ ar of life, continues 0 e o e

after a series of efforts the many players manage to draé down §  argument s correct, we never q

the strongest. By the age of twelve and the emergence of | we have to be alert to matiers @

sports, of course, time gets arranged into regular periods and §

can be cal]gd in.terval time. In those cases the time within the

) i (s do) G (oo |

Modern football’s invention of élastic timel?s (si);?:t;igg\mé Younger children were concerned with beu.ng com:ct1 atr}\\d
At about eleven or twelve years we are ready for the final not making mistakes. More ar.ld more at this age leved. cet

childhood stage in games of chasing and escaping, when the issue becomes winning and losing because of ;hae emolf: etlst(':ue

two teams become fixed in nature to start with, although confrontation between playets;r%z t;::tzsxzsoof %h(}) gzme are

they may attempt to capture play . dv to win and lose.
players from the other side as more ready to . :

the game proceeds. Hares and hounds, paperchase orl pris- clear-cut. Today this tends to take place with thfe utsg:al(l)g ﬂ;i

oner’s base are games of this kind. In hares and ho,unds one ball in some form as the agency (baseball or 0O ’

: : ‘ aarbles,
group pursues another over a great distance. These major though in former times (and in some places still) mar

games of twelve-year-olds in days gone by were practiced as tops, hoops, buttons, knives, stoncs,.and co}x\ns \\{::rc 2::2\-
various forms of pursuit and combat. Usually there was little ter of the action. 1f we focus on ac.:txons'tat £t ueh o gin
clear leadership or specialization in positions (as there is in cies of play, then there are games 1n which running, 1{35 t\%c
baseball, for example). On a childhood level they are like the jumping, throwing, hitting, pitching, and dextenty a

mob games that used to be played in the Middle Ages central issue.
 when ‘ 1
two separate villages would vie for the possession ofg a ball at What tends to happen between oy an\c}l t;’:e veet
a festival once a year. vears is that the confrontatio™ {romfplglyef tFO pﬂ?at t%ey
’ ' : g : d er of the actuions
When playing group games with children, it is probably more direct and the toree s aggften there is no change 1n

easier and more fun when the teams are ' : ca t become mMOTE SCVEIC. .
. , of this relativel tyon but its dan-
diffuse variety and the positions are not particularly special}i the structure of the game (from tag to ball tag),
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indirectly, as 1n games of success and failure, where one
marbles or tops, Or 1n baseball, where

230 How to Play with Your Children

\gvear: ;’;Ctrizsr; gfézf::to?rsly. The organization of mumbly pes §
o0 S vk ha,?g; jacks, but p?ayed with a knife iy &  attacks the opponent’s

were very different. .~ one pitches the player out with strike three rather than hitting

¢ course, both attack and pursuit

Because ours i :
1S a : |
n information culture, success these day §  him directly. In football, 0
nsity. In games of strategy, such

.re combined with high inte
hich become popular at these ages,

moments of physi

usually Capitall)iz}cl:sslcsrlm I:LZW:S. tEach e fOHOWi“g game §  as checkers and chess, W

that is reaching ripeness at i]sacerz,j of some intellectual skil the attack is also indirect via the chessmen. But to some this

appropriate for the participants Sorr:: the game scems most indirect means of attack 1s even more devastating than 1s

and classificatory ability, as doés i games evoke reasomng §  direct physical attack, particularly in an age like our own,

also one of the most use,ful of autonf nl?ll questions (which is §  where mental power and decision making (rather than

memory games, in which each pla ero - gamCS.). There ae | physical prowess) have become much more central to both

already mentioned by every Othgr yla must retain everything our economic and our cultural survival. It can feel worse to

games, involving initials, alphabetsp yer. There are decoding be mentally wiped out than to be tackled physically.

things; observation games; numbe , anagrams, and classes of With these games occasional participation and occasional

ulary games (Scrabble). . r games (buzz); and vocab- example seem to be the best way for parents tO contribute.
| Children need information, and they need skill. The right

can endow children with a

games introduced at the right age
technique both for their own intel
opment and for that interaction with

lectual and physical devel-
others that is most

Attack and Defense
bogs'hgrf?itti?: of ;ttack and defense begins.in games of cow sought after throughout childhood.
oy, aiicres Bycthe age oo, ine.{t & often hard to-tell
cess or failure ac;? :tltm ](Zf  game 1s chasing and escaping, suc
how hard the’Pla)’ersa Carem}:d C:ﬁfcnse, It is partly a matter of EPILOGUE
they run across the middleaiz Iiccjd Ilf)\ player‘s s P‘mChe.d as Put simply, we have argued that the family that plays to-
attack? Still, this age involves game ove}:, is that pursuit or sether stays together—and laughs together and generally
fense become central, as in kin gof t}s] where attack and de- cclebrates each others’ existence together. 1f we admit that
ball, in which everyone attacks %he RIS gno.Soes families are going to be fewer and smaller, it makes sense tO
her part attempts to hold her po :e BErR) Rlayef and she for realize that child rearing and parent rearing may become a
There are also various forms 0? ot 10}‘: against all attackers. highly specialized and precious activity. It has always been a
tling, which become increasingly e ] i t.umble‘ Or Wres- difficult thing to do anyway. The hazards of raising a group
as strong players become mogrg I:;Pdu - Cing thl§ period, of adequate human beings, although they have not been
attack and defense. y to engage in direct glossed over in the past, arc being positively gloated over
now.
family. We can choose t0

Probably, howe
ver, most of such attack and defense occurs For now we can choose to be 2
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have our children. The highest achievement of parenthoo COﬂClUSlOn
should be that as our children reach adulthood, they would @ 12
choose to have us as parents. We have a better chance of this '
happening if for twenty-odd years we have all lived together" 4
in an atmosphere that has been full of playfulness and fun, §
By playing with your children, you as the parents can tumn §
the roles of life around the other way. You or they can be the ‘
clowns, horses, babies, monsters, the ones who are “It,” and "§
the tricksters. Your children feel comfortable with you be- &
cause you can change places with them and they can change 1
with you. It is an optimistic and lighthearted way of life to be §
able to go back and forth from the way things really are to §
the way things might be. :
But as we have said all along, there are times not to play
with your children—not cver if you feel you are intruding
(and you may be), or you feel it is a duty (for their “own
good™), or you are too grumpy, preoccupied, or just plam
cxhausted to enjoy the fun you are supposed to be having
together. By and large as children get older, we have to play
with them less, but we have to understand them more. At an
carlier age they are so dependent upon us that they come to
us with their play. At these later ages they do not, and we
have to have a wiser understanding of what they are about in
order to be of occasional help.
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